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Abstract

In this study, the professional competency levels of school counselors were
evaluated within the framework of the National Occupational Standards (NOS).
A total of 204 school counselors working in public and private schools under the
Ministry of National Education were included in the study using simple random
sampling. The research employed quantitative methods, including a descriptive
survey model and qualitative analysis; participants were administered a
personal information form and a NOS criteria scale. The data were analyzed
using SPSS 22.0. No significant differences were found in the NOS criteria based
on gender and type of institution. However, significant differences were
identified in terms of the field of study and years of service. It was found that
the professional competency levels of those with a master’s degree were higher
compared to those with a bachelor’s degree. The research findings revealed that
school counselors had low professional competency levels in areas such as the
development and evaluation of guidance and counseling programs, the
provision of intervention services, and the implementation of developmental
activities. Additionally, it was observed that post-graduate education had a
positive effect on enhancing professional competencies.
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Introduction

Individuals working in the field of psychological counseling and guidance in schools are
referred to as ‘school counselors.” School counselors play roles in supporting students’
development, maintaining their psychological health, providing developmental interventions,
and assisting in personal/social, academic, and vocational areas. For school counselors to
successfully fulfill their professional roles and effectively implement and evaluate the school
counseling and guidance programs, they must possess adequate professional competence
(Bacioglu, 2017). Although there are few studies on the professional competencies of school
counselors in Turkey, significant research has been conducted in this area. As a result of these
studies, Ozyiirek (2007) demonstrated that the level of self-perceived competence of school
counselors in fulfilling their roles and duties has not been sufficiently investigated. Isik
Tokmak (2019) emphasized that school counseling and guidance services are not carried out
based on a model, and the practices implemented are not standardized. Taytas (2021) focused
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on professional competency in his study on school counselors. These studies highlight the
importance of professional competencies in school counseling while also identifying the need
to address the differences that arise when compared to international standards and models.
To ensure the professional success of school counselors, their competencies should be
evaluated according to established standards, and necessary steps should be taken to ensure
their professional competence. Gysbers (2001) argues that in the 21st century, the roles of
psychological counseling and guidance departments should be clearly defined within the
framework of a program. Globally, the evaluation of school counselors’ professional
knowledge and skills is carried out considering models such as the American School
Counselor Association (ASCA) model and the Council for Accreditation of Counseling and
Related Educational Programs (CACREP) model.

In Turkey, there is a need for standards to evaluate the professional knowledge and skills of
school counselors. The standards established in the ‘School Psychological Counselor Level 7
National Occupational Standards (NOS)’, published in the official gazette in 2017, represent a
significant step towards the recognition of the professional definition of school counseling and
its establishment in the field. It is believed that these standards will be useful in producing
evidence-based answers to the question of the extent to which these competencies are actually
present in school counselors. With the publication of the National Occupational Standards, it
is expected that a standard will be established in the practices related to school counseling
services. Moreover, it is anticipated that these standards will play a significant role in training
personnel providing counseling and guidance services in a qualified and professionally
competent manner. Therefore, it is believed that developing counseling and guidance training
programs in alignment with professional competencies and evaluating and defining
professional competence in counseling and guidance based on the ‘National Occupational
Standards’ criteria will be beneficial. This study aims to evaluate the professional competence
levels of school counselors according to the criteria outlined in the National Occupational
Standards.

Method

In this study, a quantitative research method, specifically the descriptive survey model, was
used to determine the professional competency level of school counseling within the
framework of National Occupational Standards. Subsequently, a qualitative research method
was employed to analyze the items of the National Occupational Standards Criteria. A total of
204 school counselors participated in this study, consisting of 47 males (23%) and 157 females
(77%), with ages ranging from 22 to 65. The participants were selected using a simple random
sampling method. The participants were administered a personal information form and the
National Occupational Standards criteria. The collected data were recorded electronically and
analyzed using SPSS 22 software.

School Counseling Professional Competency Standards Criteria

In this study, the “Tasks, Processes, and Achievement Criteria” section from the School
Counselor Level 7 National Occupational Standards was used as the basis for developing the
“Professional Competency Standards Criteria.” The National Occupational Standards (NOS)
criteria consist of 53 questions. These items are scored with a binary scale: “no =0, yes =1,”
and the scores range from 0 to 53. A score between 0-18 is considered “low level,” between 19-
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36 is considered “medium level,” and between 37-53 is considered “high level.” Additionally,
each item was evaluated separately on its own.
The competencies demonstrated by the items in the National Occupational Standards (NOS)
criteria include:

e Developing a school counseling program

¢ Implementing a basic school counseling training program

e  Assisting students in making individual plans for their development

e Providing intervention services

e Offering indirect services to students

e Evaluating the school counseling program

e Improving the quality of counseling services

e Conducting professional development activities

Limitations

The study’s sample group is limited to 204 school counselors working in public and private
schools affiliated with the Ministry of National Education. This should be noted as it does not
represent all school counselors across Turkey.

Findings

The Professional Competency Standards Criteria for school counselors were administered to
a total of 204 school counselors, consisting of 47 males (23%) and 157 females (77%). The scores
obtained by school counselors on the NOS criteria were analyzed based on their demographic
characteristics. To test whether there were significant differences in the scores on the NOS
criteria based on demographic characteristics, t-tests and one-way analysis of variance (One
Way ANOVA) were applied, as shown in Table 1.

Table 1. Examination of professional competency standards criteria based on demographic
characteristics

N=204 £ % X t p
Female 157 770 42,9574
2
Gender Male 47 230 43,9809 o >
Institution e 0 e 43,6563 0,337 736
Worked At Private School 44 216 , , ,
N=204 f % X F P

Psychological Counseling and
Guidance (PCG) 151 74,0

Graduated ,517 ,597
Program Psychology 35 17,2 44,343

43,457

Non-related field 18 8,8 45,000
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1-10 years 103 50,5 43,44
11-20 years 58 28,4 42,55
Years of 2,428 ,067
. 21-30 years 35 17,2 46,54
Service
31 years and above 8 3,9 44,00
1991-2000 46 22.6 45,26
2001-2010 35 17,2 41,51
Professional 2,164 ,094
rotessiona 2011-2020 110 539 43,60
Experience
2021-2024 13 6,4 43,61
Master’s Degree Graduate 45 22,1 46,33
Doctorate Degree Graduate 2 1,0 39,50
. Master’s Degree Student 8 3,9 43,13 3,814 0,005
Academic
Career Doctorate Student 3 15 32,67
Bachelor’s Degree Graduate 146 71,6 43,26

According to Table 1, no significant differences were observed between male and female
participants in terms of NOS criteria (t=0.858; p>0.05). Additionally, no significant difference
was found between participants working in private and public schools in terms of NOS criteria
(t=0.337; p>0.05).

The analysis conducted to determine whether the NOS criteria scores of school counselors
differ according to their undergraduate graduation fields showed no significant differences
(F(2-203) = 0.517; p>0.05). When school counselors were grouped according to years of service,
no significant differences were found in terms of NOS criteria (F(3-203) = 2.428; p>0.05). No
differences were observed in terms of NOS criteria based on the year of graduation (F(3-203)
=2.164, p>0.05).

According to Table 1, school counselors” NOS criteria scores varied based on their academic
career (F(4-203) = 3.814, p<0.05). To identify the source of this difference, a Post Hoc Test (LSD)
was conducted. The results indicated that participants who were doctoral students (X=32.67)
had significantly lower NOS criteria scores compared to doctoral graduates (X=39.50),
bachelor’s degree holders (X=43.26), master’s students (X=43.13), and master’s graduates
(X=46.33). However, due to the very small number of doctoral graduates (N=2) and doctoral
students (N=3), the statistical data was considered potentially misleading. When comparing
bachelor’s degree holders (X=43.26) and master’s degree holders (X=46.33), it was found that
those with a master’s degree had higher NOS criteria scores.

To determine which areas school counselors need more support in terms of professional
competence, the items of the NOS criteria were analyzed. Items for which less than 70% of
school counselors demonstrated competence were considered low in terms of professional
competence. The items with low professional competence are shown in Table 2.
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Table 2. Analysis of the items of the professional competency standards criteria

Question Represented Professional Competency No% Yes%
MYS12 Developing a school counseling program 30,9 69,1
MYS14 Developing a school counseling program 32,8 67,2
MYS17 Providing intervention services 36,3 63,7
MYS36 Evaluating the school counseling program 36,8 63,2
MYS40 Evaluating the school counseling program 36,8 63,2
MYS41 Evaluating the school counseling program 35,3 64,7
MYS42 Evaluating the school counseling program 30,9 69,1
MYS43 Evaluating the school counseling program 30,9 69,1
MYS50 Conducting professional development activities 44,1 55,9
MYS51 Conducting professional development activities 31,9 68,1
MYS52 Conducting professional development activities 45,1 54,9
MYS53 Conducting professional development activities 38,7 61,3

According to Table 2, low professional competence was identified in the area of “developing
a school counseling program,” as represented by questions 12 and 14 of the NOS criteria. Low
professional competence was also identified in the area of “providing intervention services,”
as represented by question 17. Additionally, low professional competence was found in the
area of “evaluating the school counseling program,” as represented by questions 36, 40, 41, 42,
and 43. Furthermore, low professional competence was identified in the area of “conducting
professional development activities,” as represented by questions 50, 51, 52, and 53.

Discussion

The professional competence levels of school counselors in relation to the National
Occupational Standards were analyzed based on demographic characteristics, specifically
how they perceive their professional adequacy. No significant difference was found in the
professional competence levels of school counselors based on gender and the type of
institution in which they work. In a similar study, Taytas (2021) indicated that perceptions of
competence did not differ according to gender and institution type. This finding suggests that
school counselors working in both public and private schools likely receive similar in-service
training and undertake similar roles. In previous studies, Ozgiin (2007) found no significant
differences in competency expectations among counselors based on their field of graduation.
Similarly, Bigak (2006) found no significant differences between the departments of graduates
regarding the level of task performance.

Our study also showed no significant differences in the professional competence levels based
on the educational program graduates, which aligns with these previous studies. As
professional seniority increases, it is generally assumed that experience and professional
competence would also increase. However, in the present study, it was found that the highest
level of professional competence was among those with 21-30 years of seniority, while the
lowest level of competence was observed among those with 11-20 years of seniority. No
significant differences in professional competence were found based on seniority. Taytas
(2021) demonstrated that competence perception did not vary according to seniority.
Similarly, Tschannen-Moran and Woolfolk (2007) found that years of experience did not
influence competence. These findings suggest that both newly inexperienced school
counselors may feel professionally inadequate, as well as those with considerable professional
experience who still perceive themselves as lacking in competence.
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The professional competence levels of school counselors were also examined in terms of
academic career. However, the number of school counselors with a doctorate (N=2) or those
enrolled in a doctoral program (N=3) was too small to be considered for analysis, as it might
lead to misleading conclusions. The study found that those with a master’s degree had higher
professional competence levels compared to those with a bachelor’s degree. Similarly, Larson,
Suzuki, Gillespie, Potenza, Bechtel, and Toulouse (1992) found that as the education level of
counselors increased, their expectations of competence also significantly increased. In their
studies, Yilmaz and Atay (2023) found that although school counselors valued professional
skills, they perceived themselves as having lower professional competence based on the
national occupational standards checklist. They emphasized the need for competence-based
undergraduate and in-service training. Bengisoy and Ozdemir (2019) also highlighted that
undergraduate and in-service training in psychological counseling were insufficient. Other
studies conducted in Turkey (Cetinkaya-Yildiz, 2019; Cokamay et al., 2017; Giirgan, 2020;
Tuzgol-Dost and Keklik, 2012) indicated that one of the problems faced by school counselors
was the lack of effective undergraduate education.

In our study, it was found that more than 70% of participants scored low in terms of
professional competence according to UMS standards in questions 12 and 14, which represent
“developing school counseling programs.” This indicates that the professional competence in
this area is low. In the guidance and psychological counseling undergraduate program
published by the Council of Higher Education (CoHE) in 2018, the “PDR Program
Development” course is included as a 2-credit elective course in the 7th semester of
undergraduate education. According to UMS standards, school counselors need more training
in “Psychological Counseling and Guidance Program Development.” It is suggested that this
area should receive more emphasis in undergraduate education, the credit for the course
should be increased, and in-service training should continue after graduation to support
professional development.

The study also found low professional competence in the area of “providing intervention
services,” represented by question 17 in the UMS standards. Similarly, Tuzgol-Dost and Keklik
(2012) found that school counselors were inadequate in trauma and crisis intervention. In the
guidance and psychological counseling undergraduate program published by CoHE, this
topic is covered as an elective under the “Crisis Intervention” heading, meaning that not all
students can take the course. It is suggested that this course should be made mandatory for all
students and supported by in-service training programs after graduation. In line with this,
Paisley and Borders (1995) argue that school counselors need supervision services to support
them in dealing with diverse student issues and special cases. In our study, low professional
competence was also found in the area of “evaluating school counseling programs,”
represented by questions 36, 40, 41, 42, and 43 in the UMS standards. Bengisoy and Ozdemir
(2019) found that psychological counselors reported inadequate in-service training programs
on psychological tests and measurement tools, indicating a lack of skills and knowledge in
these areas. Furthermore, low professional competence was found in the area of “conducting
professional development activities,” represented by questions 50, 51, 52, and 53 in the UMS
standards. Tuzgol-Dost and Keklik (2012) found that school counselors felt inadequate in the
areas of scientific research/statistics. It is suggested that efforts should be made to enhance the
professional development perception of school counselors and find ways to help them follow
current scientific research and improve their professional development.



66 @ E. IVECEN & F. SEZER

When considering the areas with low professional competence, it is apparent that there is a
need for standardizing PDR programs, adjusting undergraduate programs to address gaps
and needs in the field, increasing internships, supervision, and practice in counseling and
psychological services, and ensuring that academics focus on improving these areas in their
professional development. Bengisoy and Ozdemir (2019) noted that a gap between education
and practice in PDR undergraduate programs contributes to low professional competence in
these areas, and they emphasized the need for adjustments to undergraduate education based
on the needs and shortcomings. Burkard et al. (2012) also highlighted the skill gap in the
professional tasks of school counselors and emphasized the need for further training.

Conclusion and Implications

When analyzing the items of the National Occupational Standards (NOS) criteria, it was found
that school counselors had low professional competence levels in areas such as developing
psychological counseling and guidance programs, providing intervention services,
conducting development activities, and evaluating school counseling programs. It was also
observed that professional competence could be enhanced through post-graduate education.
It is suggested that more emphasis should be placed on these areas in undergraduate
education and in-service training programs, with the necessary importance given to
improving professional competence in these areas. Similar to professional standardization
programs used in some countries, such as the ASCA National Model and CACREDP, it is
important to integrate the National Occupational Standards into the school counseling
profession in Turkey, and to develop the necessary training programs to elevate the
professional competence to the highest level. There is a need for further research on National
Occupational Standards. This study can be compared with studies such as the ASCA National
Model and CACREP, and applying it with a larger sample size could yield more definitive
results.

Declarations
Acknowledgments: Not applicable.

Authors’ contributions: The authors declare that they have no competing interests.

Competing interests: The author(s) declared no potential conflicts of interest with respect to
the research, authorship, and/or publication of this article.

Funding: All sources of funding for the research reported should be declared. The role of the
funding body in the design of the study and collection, analysis, and interpretation of data
and in writing the manuscript should be declared. If you do not receive any funding, please
write “This research did not receive any specific grant from funding agencies in the public,
commercial, or not-for-profit sectors.” in this section.

Ethics approval and consent to participate: This study was approved by the Ethics Committee
of Istanbul Aydin University with the decision number 2024/04 on February 29, 2024.

Publisher’s note: Advanced Research Journal remains neutral with regard to jurisdictional
claims in published maps and institutional affiliations.



ADVANCED RESEARCH JOURNAL @ o7

Orcid ID
Erdem Ivecen " https://orcid.org/0009-0006-4412-7806

Fahri Sezer " https://orcid.org/0000-0002-3092-7275

References

American School Counselor Association. (2012). The ASCA national model for school counseling
program (3rd ed.). American School Counselor Association.

Balcy, S. (2017). Okul Psikolojik Danisman Oz Yetkinlik Olgegi’nin Tiirk kiiltiirtindeki psikometrik
ozellikleri. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 18(2), 633-649.

Bengisoy, A., & Ozdemir, M. B. (2019). Psikolojik danisman/rehber &gretmenlerin bakis agisiyla
psikolojik danisma ve rehberlik alanmun sorunlar1. Kibris Tiirk Psikiyatri ve Psikoloji Dergisi,
1(3), 189-193.

Bigak, A. (2006). Resmi ilkdgretim okulu rehber &gretmenlerinin gorevlerini gergeklestirme
diizeyine iliskin bir ¢alisma [Yayimlanmamus yiiksek lisans tezi]. Akdeniz Universitesi.

Burkard, A. W,, Gillen, M., Martinez, M. J., & Skytte, S. (2012). Implementation challenges and
training needs for comprehensive school counseling programs in Wisconsin high schools.
Professional School Counseling, 16(2), 136-145.

Council for Accreditation of Counseling and Related Educational Programs. (2016). 2016 CACREP
standards. https://www.cacrep.org/section-5-entry-level-specialty-areas-school-counseling/

Council of Higher Education. (2018). Rehberlik ve psikolojik damsmanlik lisans programi.
https://www.yok.gov.tr/kurumsal/idari-birimler/egitimogretim-dairesi/yeni-ogretmen-

yetistirme-lisansprogramlari

etinkaya Yildiz, E. (2019). Okul psikolojik danismanlarinin gizlilik, ¢oklu iligkiler ve mesleki
Y p ) &
yeterlik konularindaki etik ikilemleri. Bolu Abant Izzet Baysal Universitesi Egitim Fakiiltesi
Dergisi, 19(4), 1472-1486.

Cokamay, G., Giil-Kapgi, E., & Sever, M. (2017). Okul ruh saglig1 hizmetlerinde yasanan sorunlar:
Psikolojik danigsmanlarin goriisleri. Elementary Education Online, 16(4), 1395-1604.

Giirgan, U. (2020). Rehberlik 6gretmenlerinin bakis agisiyla okul rehberlik hizmetlerinde yasanan
sorunlar. Necatibey Egitim Fakiiltesi Elektronik Fen ve Matematik Egitimi Dergisi, 14(1), 577-605.

Gysbers, N. C. (2001). School guidance and counseling in the 21st century: Remember the past into
the future. Professional School Counseling, 5(2), 96-105.

Isik Tokmak, A. (2019). Okul psikolojik danismanlarinin mesleki doyumlarini etkileyen etmenlerin
incelenmesi [Yayimlanmamis yiiksek lisans tezi]. Ege Universitesi, Sosyal Bilimler Enstitiisii.

Larson, L. M., Suzuki, L. A., Gillespie, K. N., Potenza, M. T., Bechtel, M. A., & Toulouse, A. L. (1992).
Development and validation of the Counseling Self-Estimate Inventory. Journal of Counseling
Psychology, 39(1), 105-120.

Milli Egitim Bakanligi. (2001). Rehberlik ve psikolojik damigma hizmetleri yonetmeligi. Resmi Gazete
(Say1: 24376).

Meslek Yeterlilik Kurumu. (t.y.). Ulusal yeterlilik tanimi ve icerigi.
https://www.myvk.gov.tr/index.php/tr/ulusal-yeterlilik-tanm-ve-cerii



https://www.cacrep.org/section-5-entry-level-specialty-areas-school-counseling/
https://www.yok.gov.tr/kurumsal/idari-birimler/egitimogretim-dairesi/yeni-ogretmen-yetistirme-lisansprogramlari
https://www.yok.gov.tr/kurumsal/idari-birimler/egitimogretim-dairesi/yeni-ogretmen-yetistirme-lisansprogramlari
https://www.myk.gov.tr/index.php/tr/ulusal-yeterlilik-tanm-ve-cerii
https://orcid.org/0009-0006-4412-7806
https://orcid.org/0000-0002-3092-7275

68 @ E. IVECEN & F. SEZER

Ozgi’m, M. S. (2007). Okul psikolojik danmismanlarmin kisilik 6zellikleri ile mesleki yetkinlik
beklentileri arasindaki iliskinin incelenmesi [Yayimlanmamus yiiksek lisans tezi]. Cukurova
Universitesi, Sosyal Bilimler Enstitiisii.

Ozyﬁrek, R. (2007). Psikolojik danisman egitiminin ve okullardaki psikolojik danigsma ve rehberlik
hizmetlerinin niteligini yiikseltmeye yonelik oneriler. In R. Ozyiirek, F. Korkut, & D. O.
Korkut (Eds.), Gelisen psikolojik danisma ve rehberlik (pp. 123-145). Nobel Yayin Dagitim.

Paisley, P., & Borders, L. D. (1995). School counseling: An evolving specialty. Journal of Counseling
& Development, 74, 150-153.

Taytas, M., & Tanhan, F. (2021). Psikolojik danismanlarin yeterliklerinin incelenmesi. Van Yiiziincii
Yil Universitesi Egitim Fakiiltesi Dergisi, 18(1), 476-493.

Tschannen-Moran, M., Hoy, A. W., & Hoy, W. K. (1998). Teacher efficacy: Its meaning and measure.
Review of Educational Research, 68, 202-248.

Tuzgol-Dost, M., & Keklik, L. (2012). Alanda calisanlarin goziinden psikolojik danisma ve rehberlik
alaninin sorunlar1. Mehmet Akif Ersoy Universitesi Egitim Fakiiltesi Dergisi, 12(23), 389-407.

Yilmaz, O., & Atay, B. (2023). Okul psikolojik danismanlarinin beceri boslugu: Ulusal meslek
standardi kapsaminda bir inceleme. Dokuz Eyliil Universitesi Buca Egitim Fakiiltesi Dergisi, (56),
308-325.



